Module 2: Identification of Gifted Students

· Issues in identification of Gifted Students

· Principles of Talent Searches

· Identifying the ‘twice exceptional’

· Levels of giftedness
· Examples of identification strategies

Issues in identification of Gifted Students

Conceptualisation of intelligence and giftedness suggests

· General intelligence is a base-line factor

· Intelligence is not a unitary factor, nor a fixed entity

· There are multiple domain-specific intelligences (Gardner 1983)

· Indeterminate/variable relationship between hereditary factors (Nature and environmental factor (Nuture)

· Creativity has multiple components

· Domain relevant: knowledge, talents and technical skills

· Creativity relevant:  cognitive styles, working styles, creativity heuristics

· Task motivation: motivational variables that determine an individual’s approach to a given task (Amabile, 1983, 1996)

· Task Commitment: energy brought to bear on a particular problem/task  or specific performance area (Renzulli, 1986)
Identification may be masked by

· Socioeconomic disadvantage

· Cultural difference

· Disability
Implications

· No single test or score is adequate to identify a gifted individual

· No ideal way in which to measure intelligence
· In some fields, assessments must be made by experts in the field: subjectivity of opinions of qualified human judges

· Need to deploy multiple criteria and instruments in making decisions about admission to special programs

Renzulli and Reis (1997) express the dilemma succinctly:

The problem of subjectivity in measurement is not as easily resolved. As the definition of giftedness is extended beyond those abilities that are clearly reflected in tests of intelligence, achievement, and academic aptitude, it becomes necessary to put less emphasis on precise estimates of performance and potential and more emphasis on the opinions of qualified persons in making decisions about admission to special programs. The crux of the issue boils down to a simple and yet very important question: How much of a trade-off are we willing to make on the objective to subjective continuum in order to allow recognition of a broader spectrum of human abilities? If some degree of subjectivity cannot be tolerated, then our definitions of giftedness and the resulting programs will logically be limited to abilities that can be measured only by objective tests. http://www.gifted.uconn.edu/sem/semexec.html
Fundamentals of the identification process: What are you selecting people for? i.e. what particular program, what particular qualities?
Principles of Talent Searches

· Academic talent searches use aptitude test rather than achievement tests, allowing gifted students to use reasoning abilities to solve problems even if the context is unfamiliar (Lupinowski-Shoplink, Benbow, Assouline & Brody, 2003)

· Candidates are initially selected using standardised age-appropriate tests

· Participants with scores in the top range – usually beyond the 95th percentile – are assessed using an off-level test, generally designed for students three or more years older.

· Participant populations usually distribute on a new bell curve, allowing teachers to discriminate between different levels of ability – overcomes the ‘ceiling’ effect of age-appropriate tests.

Specific Examples of Talent Searches
Historical examples: Chinese Public Service (second century BC) and Ottoman Empire (14-16C) used talent searches entailing several levels of tests and examinations  (Ottomans sought both physical and intellectual exceptionality), for selection into administrator training
Study of Mathematically Precocious Youth (SMPY)
· The Study of Mathematically Precocious Youth (SMPY) was founded by Julian C. Stanley, on 1 September 1971, at Johns Hopkins University
· Four of SMPY's five cohorts were identified by talent searches by age 13. These cohorts vary in ability level ranging from the top 3% to the top .01% in quantitative or verbal reasoning ability  http://www.vanderbilt.edu/Peabody/SMPY/
· Used Scholastic Aptitude Tests (SAT–M) to identify children in the top 1% of the population
· Students identified in this way displayed precocity in problem solving strategies

· Talent search students tended to retain and use their high abilities. In their early 30s, 25% held doctoral degrees (Benbow, Lubinski, Shea & Eftehari-Sanjani, 2000)

· The highest achievers (I: 10,000 group) were already pursuing doctoral studies in their 20s (Lubinski, Webb, Morelock & Benbow, 2001)

· Talent search students who were not provided with structured opportunities for talent development by their schools achieved significantly below their potential.

· Where differences are found between students provided with accelerative opportunities and those who were not, they favour the accelerants, irrespective of mode of acceleration (Cronbach, 1996)
Australian Longitudinal Study

· Gross (1983) study of exceptionally an profoundly gifted young Australians (Gross (1993, 2003)

· Identified 60 Australian children who scored above IQ 160 on the Stanford-Binet L-M (when that version of the test was still current) 

· Children scoring at this level appear in the population at a ratio of approximately 1:10,000.

· Tested at intervals throughout primary and secondary schooling, participants typically ‘ceiling-out” on age-appropriate tests.

Australian National Talent Search (Sport and Athletics) 1994-

Impetus: perceived poor performance in 1996 Olympics; desire as host nation to improve performance in 2000.

Purpose: identify athletic and sporting talent in young people 14-16 years to fast-track for Olympics 2000. Three phases of identification:

· Phase 1 School screening: on-level testing using a battery of eight physical and psychological tests – submitted to local Talent Search co-ordinator

· Phase 2 Sport-specific testing: Students who scored in top 2% on any of the eight tests invited for assessment in any one of the eight targeted sports. Sports specific tests may be more advanced, but conducted with more advanced scientific equipment, ensuring more accurate measures - effectively off-level testing

·  Phase 3: Talented Athlete program: students identified as having talent in a specific sport invited to join a state or national talent program, provided with an individualized program, specialised coaching structured to their level of ability and level of development – effectively acceleration and enrichment

The range of sports included in the program has expanded, and the age range has been extended   and prospective candidates can now apply online:

eTID is an online electronic talent identification tool that is simple to use, free and allows anyone (aged 12-29) to assess their sporting potential.

eTID is the brainchild of the Australian Sports Commission's successful National Talent Identification and Development (NTID) program which seeks to identify and develop Australia's future sporting talent. This interactive website allows users to enter in results for a series of simple 'home based' performance tests and measurements which can be used to help identify athletes for selection in NTID development programs.

                                                                        http://www.ais.org.au/ (Downloaded 14/10/2010)

Australian Primary Talent Search (APTS) 1998 –2008; Australian Secondary School Educational Talent search (ASSETS) 2004 –2008

APTS testing program for gifted students in years 3-6 was initiated in 1998 by the Gifted Education Research, Resource and Information Centre (GERRIC) at the University of New South Wales, in association with the Belin-Blank International Center for gifted education and talent development at the University of Illinois. 
Primary school students take the EXPLORE test, a multiple choice test developed by American College Testing (ACT) as a test for eighth grade students. 

Between 1998 and 2006 over 11,000 primary school students from across Australia have taken part in APTS. Those who have participated have indicated that the experience was extremely positive. The selection criteria have been effective and the students' scores have been outstanding. The purpose of APTS testing is to see how students perform on an above-level test. Over 50% of the Australian participants have scored higher than the average 8th grade student.

http://gerric.arts.unsw.edu.au/talent/faqss.html (Downloaded 14/10/2010)

ASSETS tests gifted students in Years 7-9 using a version of the ACT Assessment developed to assess Year 11 and 12 students in the USA for university entry and measures academic development in English, Mathematics, Reading and Science Reasoning.
(Note: The APTS and ASSETS programs were suspended in 2008, and were intended to resume in 2009.

ICAS Tests & Subjects

International Competitions and Assessments for Schools (ICAS) is conducted by Educational Assessment Australia, UNSW Global Pty Limited. UNSW Global is a not-for-profit provider of education, training and consulting services and a wholly owned enterprise of the University of New South Wales. 

Students from twenty countries now participate in ICAS. In Australia, New Zealand and the Pacific alone there are over 1.3 million entries.

ICAS papers assess the skills students require to address the curriculum. Every student receives detailed diagnostic paper and online reports measuring their progress from previous years and a UNSW Global certificate acknowledging their level of achievement. As these tests assess students at their age-level, gifted students are likely to perform very well, but are likely to “ceiling out”.
Every school receives comprehensive paper and online reports designed to enhance and validate other school-based assessments. 

ICAS Testing

	ENGLISH

Reading and language skills in a range of texts. Students are required to locate, identify, interpret, infer and synthesise information in and about texts, focusing on the aspects of:

· reading for meaning in literary texts

· reading for meaning in factual texts

· textual devices

· syntax

· vocabulary


	MATHEMATICS

Mathematical skills in a range of contexts from the following areas:

· Number and Arithmetic

· Algebra and Patterns

· Measures and Units

· Space and Geometry

· Chance and Data

	SCIENCE

Scientific skills in the subject contexts of Earth and Beyond, Natural and Processed Materials, Life and Living, and Energy and Change, including:

· Knowledge

· Measuring and Observing

· Interpreting Data

· Predicting/Concluding from Data

· Investigating

· Reasoning/Problem Solving


	COMPUTER SKILLS

General computer skills using familiar contexts, including:

· Common operating systems and hardware

· Word processing

· Graphics and multimedia

· Spreadsheets and databases

· Internet and email

· Programming and scripting*

* Australia Years 9/10 & New Zealand Years 10/11 only 

	WRITING

Writing a narrative or an argument text, demonstrating:

· Text purpose and structure

· Language choices that enhance the writing

· Syntax and grammar

· Punctuation

· Spelling
	SPELLING

Spelling of words that range from words with simple spelling patterns to words with difficult or unusual spelling patterns, in four different contexts: 

· Dictation

· Proofreading

· Error correction

· Applying rules and conventions


http://www.eaa.unsw.edu.au/etc/about_icas 

Identifying ‘Twice exceptional’ gifted students

“Twice exceptional” was initially used to refer to students whose disabilities might prevent identification in the first place, or impede their development if recognised as gifted and talented. In some quarters it has also come to include students  with cultural differences.

Learning disabled

Children who are both gifted and learning disabled, exhibit remarkable talents or strengths in some areas and disabling weaknesses in others. They can be grouped into three categories: 

1. identified gifted students who have subtle learning disabilities. May be easily identified by high IQ scores, but discrepancies may widen between expected and actual performance as they grow older. May be disorganised, have poor fine motor skills that cause poor handwriting or slow production of written material, may have been overlooked for screening and diagnosis because their disability is masked by higher abilities.

2. unidentified students whose gifts and disabilities may be masked by average achievement. Superior intellectual capacity works overtime to compensate for an undiagnosed learning disability: their gift masks the disability and the disability masks their gift. May not be identified at all, or only in later life when they becomes aware of the characteristics of difficulties such as dyslexia.

3. identified learning disabled students who are also gifted. Students whose diagnosis of learning disabilities may overshadow their other capacities. Insufficient attention generally is paid to what they can do and what their strengths are, in other than using them to remediate weakness. (Baum, 1990)
Culturally diverse

Children from culturally/linguistically diverse and/or economically disadvantaged families and gifted children with disabilities have been dramatically underrepresented in programs for gifted students (Castellano, 2003; National Research Council, 2002). The reasons are complex and include an over reliance on standardized tests, narrow conceptions of intelligence and the resulting definitions of giftedness, and the procedures and policies that guide local and state gifted programs. A child's pre-school experiences and the nature of early classroom experiences are probably just as important because they set the stage for later academic success.
Assessment strategies

Assess strengths of twice exceptional children separately from their weaknesses, rather than averaging their scores.

Ask a different diagnostic question: “To what extent do the discrepancies between the child’s strengths and weaknesses cause frustration and interfere with the full development of the child’s abilities?” Focus on the peaks and valleys of the performance, rather than comparing the child to peers of average ability.





(Silverman, Gifted Development Center.  http://www.gifteddevelopment.com/) 
Appropriate identification practices

The best identification practices rely on multiple criteria to look for students with gifts and talents. Multiple criteria involve:

· multiple types of information (e.g., indicators of student's cognitive abilities, academic achievement, performance in a variety of settings, interests, creativity, motivation; and learning characteristics/behaviors);

· multiple sources of information (e.g., test scores, school grades, and comments by classroom teachers, specialty area teachers, counselors, parents, peers, and the students themselves); and 

· multiple time periods to ensure that students are not missed by "one shot" identification procedures that often take place at the end of second or third grade.

· ensure that standardized measures used normative samples appropriate to the students being tested, taking into account factors such as ethnicity, language, or the presence of a disability.

· inappropriate to sum or combine the information. When used appropriately, no single criterion should prevent a student's identification as gifted; however, any single criterion, if strong enough, can indicate a need for services.

(Coleman, 2003)

Levels of giftedness

Prevalence

Any definition of normative concepts must specify how subjects differ from the norm, and what it means in terms of the prevalence of the population subsumed under the label. In the DMGT, the threshold for both the giftedness and talent concepts is placed at around the 90th percentile (approximately 1.3 standard deviations above the mean); in other words, those who belong to approximately the top 10% of the relevant reference group in terms of ability (for giftedness) or achievement (for talent) may receive the relevant label.
Levels

It must be clearly noted, however, that this generous choice of threshold is counterbalanced by a recognition of levels or degrees of giftedness or talent. Within the 10% population of "basically" gifted or talented persons, the DMGT recognizes four progressively more selective subgroups. They are labelled "moderately" (top 1%), "highly" (top 1 in a thousand), "exceptionally "(top 1:10 000) and 'extremely" (top 1: 100 000) respectively. In the cognitive domain, the five groups correspond to approximate 1Qs of 120, 135, 145, 155, and 165. 

As in other fields of special education, the nature of the intervention program which a school develops for gifted or talented students should be influenced by the level of the students' giftedness or talent as well as the domain(s) or field(s) in which it is sited. 
http://www.tki.org.nz/r/gifted/reading/theory/francoys-gagne_e.php (Downloaded 12/10/2010)
Feldhusen Levels of Giftedness (1993)
	Levels of Giftedness
	Prevalence
	Programming options

	Mildly

(115-129)

(Basically)
	1:6 to 1:40
	· Enrichment in regular classroom

· Modified curriculum

· Curriculum compacting

	Moderately

(130-144)
	1:40 to 1:1,000
	· Advanced work

· Challenges within content

· Some form of ability grouping

· Mentorships

· Single subject acceleration

· Single grade skip or early entrance to school

	Highly

(145 - 159)
	1:1,000 to 1: 10,000
	· Fast-paced content work in talent area

· Ability grouping at least in talent area

· Acceleration options

· Challenging academic enrichments, e.g. Latin

· Mentorships

	Exceptionally

(160-179)
	1:10,000 to 1:1 mill
	· Highly individualised programs

· High school/university level programs

· Advanced placement

· Radical acceleration(3+ carefully spaced grade skips)

· Ability grouping in specific talent areas

· Specific counselling services

	Profoundly

(180+)
	Fewer than 1:1 mill
	· Radical acceleration

· Early admission to university

· Highly individualised programs

· Special program searches

· Special counselling services

· Ability grouping in specific talent areas


Levels of Giftedness Table Feldhusen, J.F. (1993) Handbook of 1993 Certificate of Gifted Education. Sydney GERRIC, UNSW
Ruf Estimates™ of Levels of Gifted Assessment  
1. Level One (IQ 117- 129)

· These children show interest in many things before they are even two years old - like colors, saying the numbers in order, and playing simple puzzles. 

· Most of them are good talkers by age three, and by four, many print letters and numbers, recognize simple signs, their name, and know most of alphabet. 

· By the time they are six years old, many read beginner books and type at the computer, and most read chapter books by age seven. 

· It is not unusual to find six to eight Level One children in an average classroom, children who are nearly always a few steps ahead of what the teacher is teaching the whole class.
2. Level Two (IQ 125- 135)

· These bright children love looking at books and being read to, even turning pages without ripping them, by 15 months. Some shout out the name of familiar stores as you drive past. 

· Many of these children know lots of letters by 18 months and colors by 20 months, and between ages three and four, they count small groups of objects, print some letters and numbers, and they very likely drive their parents crazy with all their questions. 

· They’ll sit for what seems like hours as you read advanced level books, especially fiction and fantasy, to them, but they require a bit less of your time by age six, because most of them read for pleasure and information on their own by then. 

· Level Two children can find only one or two others in their classroom who are as advanced as they are, which starts to make it hard to find good friends.
3. Level Three (IQ 130 – 140)

· They’re born wide-eyed and alert, looking around the room, reacting to noises, voices, faces. 

· They know what adults are telling or asking them by six months. You say a toy, pet, or another person, and they will look for it. 

· Everything Level Two children do by 15 months, these kids do by 10 to 12 months, and they can get family members to do what they want before they are actually talking. 

· By two years, many like 35+ piece puzzles, memorize favorite books, and know the entire alphabet - in or out of order!  

· By three years old, they talk constantly, and skip count, count backwards, and do simple adding and subtracting because they like to. They love to print letters and numbers, too. 

· They ask you to start easy readers before five years, and many figure out how to multiply. Divide, and do some fractions by six years. 

· Most of these children are a full two to five years beyond grade level by age six and find school too slow. 

· There are one or two Level Three children in every 100 in the average school.  They are rarely in the same elementary class and can feel very, very lonely.
4. Level Four (IQ 135- 141+)

· Level Four babies love books, someone to read them, and pay attention within a few months of their birth. 

· They are ahead of Level Three children by another 2 to 5 months while less than two years old. 

· They have extensive, complex speaking by two years, and their vocabularies are huge! 

· Most of them read easy readers by 3½ to 4½ years, and then read for information and pleasure by age five, with comprehension for youth and adult level books at about 6 - 6½ years. 

· There are about one per 200 children in the average school. Without special arrangements, they can feel very different from their typical classmates.
5. Level Five (IQ 141+)

· Level Fives have talents in every possible area. Everything is sooner and more intense than others Levels. 

· They have favorite TV shows before 6-8 months, pick out letters and numbers by 10-14 months, and enjoy shape sorters before 11 months. 

· They print letters, numbers, words, and their names between 16-24 months, and often use anything that is available to form these shapes and figures. 

· They show ability with 35+ piece puzzles by less than 15 months and interest in complex mazes before they are three. 

· Musical, dramatic, and artistic aptitudes usually start showing by 18 months. 

· Most speak with adult-level complexity by age two. 

· At two and three-years-old they ask about how things work, and science—particularly biological and life and death questions—emerge. 

· They understand math concepts and basic math functions before age four. 

· They can play card and board games ages 12 and up by age 3½ to 4. 

· They have high interest in pure facts, almanacs, and dictionaries by age 3½. 

· Most read any level of book by 4¼ to five years. 

· They read six or more years beyond grade level with comprehension by six years and usually hit 12th grade level by age 7 or 8. 

· We know they occur more often than once in a million and regular grade school does not work for them. Levels Three through Five score similarly on ability tests—very high.

Ruf Estimates™ of Levels of Gifted Assessment  

http://www.talentigniter.com/ (downloaded 14/10/2010)

Models of Identification

Example 1: Department of Education and Training (Western Australia)
The Department of Education and Training in Western Australia provides opportunities for entry to selective programs at a number of schools. Two schools have a completely selective entry; Perth Modern School is an academic entry, while John Curtin College of the Arts requires booth academic, interview and participation in workshops. Seven other secondary schools offer an academically select entry in parallel with normal admission. 

All applicants are required to sit the Academic Selective Entrance Test. The Selective Entrance Test comprises of four components: Qualitative Reasoning ; Reading Comprehension; Abstract Reasoning; Written Expression. 

Arts only applicants diagnosed with a learning disability may apply for an exemption from the Selective Entrance Test by completing the Request for Selective Entrance Test Disability Exemption (Arts Only) form and forwarding seven days prior to the testing date.
http://www.det.wa.edu.au/curriculumsupport/giftedandtalented/detcms/portal/
The DET website offers general guidelines for identifying  gifted and talented students, with additional advice for identification of  and provision for ‘twice exceptional’ groups (disabled, Aboriginal, culturally diverse, for example). Various rating scales and identification instruments are provided for use by teachers, parents, community members and peers (see below). However, the current policy makes it clear that identification and provision is the responsibility of each school:

IDENTIFICATION

Principals will plan and implement strategies to identify gifted and talented students.

Guidelines:

Identification measures are especially necessary for those who, for various reasons of

disadvantage, may not be recognised. Early identification is important, as is intervention.

Identification processes for gifted and talented students should:

· Be inclusive, so that gifted and talented students are not educationally disadvantaged

on the basis of racial, cultural or socio-economic background, physical or sensory disability, geographic location or gender.

· Be flexible and continuous to allow for the recognition of gifts and talents which may

emerge or be recognisable at any stage of a student’s education.

· Utilise information from a variety of sources, including classroom teacher observation

and assessment, as well as knowledge obtained from other people (for example, parents and peers).

· Help the teacher identify a student’s intellectual strengths, artistic or linguistic talents,

and social and emotional needs which will form the basis for educational provision.

· Direct the quality of the teaching and learning environment to enable the outstanding

abilities of students to emerge and be recognised

PROVISION

Principals will verify that teachers provide the necessary teaching and learning

adjustments for identified gifted and talented students to achieve optimal education outcomes.

Guidelines

The provision of necessary teaching or learning adjustments occur in the following ways:

· School-based - schools and teachers provide a challenging and extended curriculum to enable the gifts and talents of students to emerge, be recognised and be developed.

· Supplementary - the most gifted and talented students to interact with their gifted and talented peers in specific curriculum fields on a part-time basis.

· Selective schools - full-time provision for identified students, selected through rigorous assessment processes provide whole-school environments for talent development.

Currently there are two selective secondary schools, one for academic and the other

for arts-gifted students.

(Policy for Gifted and Talented Education (DET, Effective 27 July, 2010 http://www.det.wa.edu.au/policies/detcms/navigation/school-management/gifted-and-talented/?oid=Category-id-3457123. Downloaded 18/10/2010.)
PROCESS OF IDENTIFYING

GIFTED AND TALENTED STUDENTS 

SCHOOL MATRIX OF STUDENT PROFILE INFORMATION FOR THE IDENTIFICATION OF GIFTED STUDENTS

School  __________________________________________  Student Group ________________

Teacher/Coordinator  ______________________________   Date________________________

	Student name
	DOB
	Test data
	Nomination Data
	Achievement data
	Comments and anecdotal data

	
	
	T1
	T2
	T3
	Parent
	Teacher
	Peers
	A1
	A2
	A3
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


GIFTED AND TALENTED INDIVIDUAL STUDENT RATING SCALE (Teachers)
When compared with other children in the class, which of your students possess SOME of the following characteristics?

Do not exclude children who may have synchronous development

STUDENT’S NAME
__________________________  DATE  _____________

TEACHER

__________________________
YEAR LEVEL  _______

In the following items, check the column which best describes the student’s functioning.

CATEGORIES     (1)  most of the time    (2)  often    (3)  occasionally    (4)  rarely

	Characteristics
	1
	2
	3
	4

	1
	Learns rapidly and easily.
	
	
	
	

	2
	Things clearly, recognises implied relationships, comprehends meanings.
	
	
	
	

	3
	Reads above year level.
	
	
	
	

	4
	Retains what is heard or read without appearing to need much repetition.
	
	
	
	

	5
	Is easily bored with routine tasks.
	
	
	
	

	6
	Has a large vocabulary.
	
	
	
	

	7
	Is curious, investigative.
	
	
	
	

	8
	Asks penetrating, searching questions.
	
	
	
	

	9
	Has long attention span.
	
	
	
	

	10
	Shows imagination, originality, creativity.
	
	
	
	

	11
	Prefers complex ideas.
	
	
	
	

	12
	Is often assertive, stubborn in own beliefs.
	
	
	
	

	13
	Has a sense of humour.
	
	
	
	


CHECKLIST FOR PEER IDENTIFICATION OF GIFTED AND TALENTED STUDENTS
	
	NAME OF STUDENTS

	1
	Your teacher is called to a meeting with a parent. Who would you want to be in charge while the teacher is busy?
	
	

	2
	To whom would you go for help if the teacher was not present?
	
	

	3
	Who interprets the teacher’s statements?
	
	

	4
	Who thinks of the most unusual ideas?
	
	

	5
	Who likes to take the most chances?
	
	

	6
	Who would you like to argue your case?
	
	

	7
	Who would you like to have in your team?
	
	

	8
	Who would you like to be like?
	
	

	9
	Who thinks of the most unusual, wild or fantastic ideas?
	
	

	10
	Who talks the most sense?
	
	

	11
	If you cannot do something that you planned, who in your class is likely to come up with another plan or idea?
	
	

	12
	Who thinks of the most ideas for misbehaving?
	
	

	13
	Who can do the most things in physical education classes?
	
	

	14
	With whom would you want to work on an art project?
	
	

	15
	If you were going to sit for an important mathematics test, to whom would you go for help just beforehand?
	
	


CHECKLIST FOR PARENT IDENTIFICATION OF GIFTED AND TALENTED STUDENTS
SECTION A
Please tick the category you think best describes your child.

CATEGORIES     (1)  most of the time     (2)  often      (3)  occasionally     (4)  rarely

	No
	Characteristic
	1
	2
	3
	4

	1
	Has advanced vocabulary, expresses self clearly and fluently
	
	
	
	

	2
	Thinks quickly.
	
	
	
	

	3
	Recalls facts easily.
	
	
	
	

	4
	Wants to know how things work.
	
	
	
	

	5
	Is an avid reader.
	
	
	
	

	6
	Puts unrelated ideas together in new and different ways.
	
	
	
	

	7
	Becomes bored easily.
	
	
	
	

	8
	Asks reasons why – questions almost everything.
	
	
	
	

	9
	Likes grown-up things and to be with older people.
	
	
	
	

	10
	Has a great deal of curiosity.
	
	
	
	

	11
	Is impulsive – acts before thinking.
	
	
	
	

	12
	Is adventurous.
	
	
	
	

	13
	Tends to dominate others if given a chance.
	
	
	
	

	14
	Is persistent. Sticks to task.
	
	
	
	

	15
	Has good physical coordination and body control.
	
	
	
	

	16
	Is independent and self-sufficient.
	
	
	
	

	17
	Has a good sense of humour.
	
	
	
	

	18
	Reasons.
	
	
	
	

	19
	Has a wide range of interests.
	
	
	
	

	20
	Shows initiative.
	
	
	
	

	21
	Seeks own answers and solutions to problems.
	
	
	
	

	22
	Has a great interest in the future and/or world problems.
	
	
	
	

	23
	Follows complex directions.
	
	
	
	

	24
	Is prepared to take some social risks.
	
	
	
	

	25
	Is a leader.
	
	
	
	

	26
	Enjoys complicated games.
	
	
	
	

	27
	Sets high goals for self.
	
	
	
	

	28
	Invents and builds new mechanical devices.
	
	
	
	

	29
	Continually questions status quo.
	
	
	
	

	30
	Has a broad attention span which allows concentration on and perseverance in problem solving and pursuit of interests.
	
	
	
	


SECTION B
	No
	Characteristic
	Yes
	No

	1
	Did your child read before starting school?

If the answer is YES, was the child self-taught?
	
	

	
	
	
	

	2
	Does your child play a musical instrument?

If so, which instrument?
	
	

	
	
	

	3
	In what outside activities does your child participate?
	

	4
	What are your child’s special hobbies or interests?
	

	5
	What books has your child enjoyed reading lately?
	


Please make comments, where appropriate, on any of the following.

Your child’s:

· unusual accomplishments – present or past

· special talents

· relationships with others

· preferred activities when alone

· special problems and needs

· special opportunities

· language/cultural background
Note:  This checklist may require interpretation for non-English-speaking parents.

	CHECKLIST FOR CHARACTERISTICS OF OVER EXCITABILITY

	
	Level of intensity

	
	1

lowest
	2
	3
	4

highest
	Not observed

	PSYCHOMOTOR
	
	
	
	
	

	*Lots of energy and movement, fast talking, lots of gestures, sometimes nervous
	
	
	
	
	

	SENSUAL
	
	
	
	
	

	*Acute sensory awareness.  Love for sensory things, sensitive to bright lights, aesthetic awareness
	
	
	
	
	

	IMAGINATIONAL
	
	
	
	
	

	*Dreamers, poets, strong visual thinkers, use lots of metaphorical speech
	
	
	
	
	

	INTELLECTUAL
	
	
	
	
	

	*Strong logical imperative, a love of things academic, new information, cognitive games
	
	
	
	
	

	EMOTIONAL
	
	
	
	
	

	*Intensity of emotion, broad range of emotions, need for deep connections with other people or animals, invent imaginary friends, susceptible to depression
	
	
	
	
	


NOTE: Highly gifted people tend to have all 5 of the above characteristics but different people lead with different Over Excitabilities.

Task

Consider the two cases outlined below. What educational treatment would you recommend at the school level?

If you were the parent of either child, what actions would you take, or what program would you seek for the child?

Case studies

Female:

Eldest child; high achieving academically; high levels of musical participation and achievement.

Disorganized; clumsy, poor sense of time. 

Socially outgoing, popular. 

Recurrent criticism for untidy work, relatively poor performance on timed tests involving extended writing. 

High verbal performance, low mathematical performance. Diagnosed with dyspraxia at 15+

Male: 

Younger of two; female sibling identified as gifted – verbal and musical.

Congenital birth defect – severe cleft palate requiring reconstructive surgery at birth and every year subsequently, ongoing in adolescence.

Identified with specific learning difficulties in verbal domain – reading, spelling, writing. Referred to remedial instruction throughout primary school.

Apparent attentional and behavioural disorders; disorganized (poor maintenance of work files, failure to meet due dates for assignments.

High musical performance (drums and voice)

Example 2: Identification of and attention for the highly able in Lima.
The main goal of this research project was to study the identification of and the attention for the highly able second grade children attending public schools in Lima (Peru), following the Multi-factorial model of giftedness (Mönks,1992) and the Peruvian official curriculum… Parameters for the evaluation of parents´ observation of their children performance through the Observation Scale for Parents, and the students’ productivity through the Portfolio method were elaborated, and the psychometric characteristics of the following instruments were studied: 
(a)Thorndike & Hagen´s (1993) Cognitive Abilities Test, Form 5 (CogAt), 
(b)Raven´s Colored Progressive Matrices Tests (CPM) (Raven, Court & Raven, 1995), and 
(c) Urban & Jellen´s (1986) Test of Creative Thinking/Drawing Production, Form B (TCT-DP).

Blumen Cohen, S. (2000). Identification of and attention for the highly able in Lima. Dissertation Radboud University. Nijmegen. http://hdl.handle.net/2066/18878
Blumen Cohen recognised the replacement of the concept of high ability as a simple or innate trait by a multidimensional and flexible conception (Carter & Swanson, 1989; Feldhusen, 1986, 1992; Feldman, 1992) and drew on the following frames for her study of second grade children in Lima.
Table 1: Differences between the traditional and the present paradigm in the education for the highly able (Feldman, 1992; Tourón, Peralta & Repáraz, 1998).
	Traditional paradigm
	Present paradigm



	High ability based on a high IQ. 

High ability is a multiple concept.
	Trait theory, stable and not variable. 

Evolution theory, processes oriented.

	Identification based on tests. 

Focused on elitism. 
	Identification based on achievement.

Focused on excellence.

	High ability is expressed without any

special intervention.

Authoritarian, hierarchical, top-down. 
	Context is crucial

Collaborates in all levels.

	School oriented. 
	Knowledge fields oriented.

	Ethnocentric.
	Emphasis on diversity


Blumen Cohen, S. (2000 )Identification of and attention for the highly able in Lima, Ch 1,p.4.

Table 2: Summary of the main characteristics of the implicit and explicit theories of the high ability concept (Sternberg & Davidson, 1986; Zhang, 1995)
	Theories 


	Proposal
	Author
	Models

	Implicit theories
	· Cultural influence.

· Relative to the social

concept of high ability

·  Bring the shape or

structure for the high

ability definition.

Pedagogical attention

is coherent with the

identification process
	Sternberg (1981).

Renzulli (1977). 

Mönks (1992,1996).

Tannenbaum (1986).

Gallagher and

Courtright (1986).

Feldhusen (1992).

Gagné (1985).
	Pentagonal implicit theory.

Three ring model.

Multi-factorial model of Giftedness

Classification of talents.

Pedagogical definition of high ability.

Model centered in the study of high ability.

Differentiated model of giftedness and talent.

	Explicit

theories
	· Focused on the

construct that give the

basis to the theories.

· Analyze the high ability following established

 standardized criteria.

· Give the content of

the high ability definition.

· Valid and empirically

verifiable from

psychopedagogic

perspective.
	Sternberg (1981). 

Jackson and Butterfield

(1986).

Borkowski and Peck

(1986).

Gruber (1986).
Feldman (1986). 
Walters and Gardner

(1986).

Gardner (1996). 

Albert and Runco

(1986).


	Intelligence triadic theory.

Giftedness as excellent performance.

Metamemory.

Evolving systems of cognition,

purpose and affect.

Environmental factors and

theories.

Crystallized experience.

Multiple intelligence theory.

The achievement of eminence


Blumen Cohen, S. (2000 )Identification of and attention for the highly able in Lima, Ch 1, p.6.


Following some characteristics of different developmental aspects of children are presented. Please read each item carefully and evaluate your child behaviour marking the appropriate column as it corresponds.

THANK YOU VERY MUCH FOR YOUR HELP

	She/he... 
	A

Never
	B

Sporadically
	C

Sometimes
	D

Often
	E

Always

	Is patient towards the slowness of others.

Always tries to find the meaning of things.

Accepts and enjoys the teaching and learning procedures.

Enjoys organizing things and people within a predetermined order and structure.

Never uses impressive words to escape or

avoid situations.

Enjoys looking for new ways to do things.

Is indifferent to be interrupted.

Is very sensitive.

Gets frustrated with open activities.

Sometimes her/his sense of humor is not

understood by her/his peers.

Is a dependent person.

Likes routine and exercising.

Is very curious.

Enjoys school and hanging out with her/his

friends.

Is creative and inventive.

Never forgets about people or things during concentration periods.

Has empathy towards other people.

Wishes to be accepted by the others.

Always knows how to handle her/his anxiety. 

Needs few stimulation.

Sees the absurd of the situations.

Prefers teamwork.
	
	
	
	
	


(From Blumen, S. Identification of and attention for the highly able in Lima. Appendix B)


1. BEFORE the beginning of the testing session, supervise that all the examinees have the following materials:

· A copy of the TCT-DP (Form A or B) answering sheet.

· Pencil No.2, without eraser, to avoid alterations to the first design.

Rulers ARE NOT permitted.

2. IT IS VERY IMPORTANT to check the following information in the answering sheet:

· Name, age, sex, grade, code or list number.
3. WHEN EVERYBODY IS READY the examiner should give the following instructions slowly and clearly:

In front of you there is an incomplete drawing. The artist that began

the draw could not finish it. Please finish the drawing. You can do

it as best as you can, as you wish, as you want. All that you draw

is well done, there is no way to make mistakes. When you finish the

drawing, please raise up your hand, so I can pick it up. Draw as you

can. You can begin now.

4. The examiner begins to time, noting the starting time.(examiners’ paper) 
5. In case there is any question, the answer always will be the same:

You are allow to draw as you wish... draw whatever you want...

anything that you draw is correct... there is no way to make mistakes.

If the examinee insists in the question (i.e. whether he might consider what is outside the square), IT IS FORBIDDEN to give any clue in terms of content, form or correction method.

Avoid given any reference about the time to finish the drawing. The examiner should say:

Begin your drawing and do not worry about the time. 

But can also say

But we do not have the whole hour to complete this drawing.

6. When the first student finish, say to the whole classroom:

If you know the title that goes with your picture, write it down in the

upper side of the paper.

In case children do not know how to write, the examiner should write the title that the child indicates.

(Adapted from Blumen Cohen, S. Identification of and attention for the highly able in Lima. Appendix D)
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PHASE THREE


REPORTS AND RECOMMENDATIONS


Analyse results of checklists and tests


�HYPERLINK "http://www.det.wa.edu.au/education/gifttal/docs/ID%20Student%20Profile.doc"�Written student profile� 


Seek Agreement


Plan for Provision








PHASE ONE


INFORMATION GATHERING 


Student profiling


Past reports


WALNA testing


Standardised tests (i.e. IQ tests)


Psychological Reports


IEP’s


Medical reports


Performance in key learning areas





Observations


Observe students in different 


learning environments.


Look for learning style preferences


Psycho-social interactions





Checklist behaviours


Select appropriate 


�HYPERLINK "http://www.det.wa.edu.au/education/gifttal/docs/ID%20Checklists.doc"�checklist� to use.  








PHASE TWO


COLLABORATION


Contact parents/Guardians


�HYPERLINK "http://www.det.wa.edu.au/education/gifttal/docs/ID%20Checklists.doc"�Parent Checklist� 


�HYPERLINK "http://www.det.wa.edu.au/education/gifttal/docs/ID%20Checklists.doc"�Peer Checklist� 


Medical Assessment from Parents and/or other agencies.


Affinity inventor y 








OBSERVATION SCALE FOR PARENTS





STANDARDIZATION OF THE APPLICATION OF THE TEST OF CREATIVE THINKING-DRAWING PRODUCTION


(URBAN & JELLENS, 1993)
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