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A. PROPOSED STUDY

(i) Project Title

How Western Australian participant parents manage the home schooling of children with a severe or profound intellectual disability.

(ii) The Research Aim

This is an era of heightened concern regarding the rights of people with disabilities and many institutions are being challenged to display greater sensitivity towards the social justice issues involved. Education is one area responding to this challenge, particularly in significant exploration of alternatives to traditional approaches. This study, conceptualised within the social theory of symbolic interaction, aims to utilise grounded theory qualitative research methods to develop substantive theory about how parents in Perth, Western Australia (WA), manage the home schooling of their children with severe or profound intellectual disabilities.
Currently, in WA, children with intellectual disabilities experience a variety of educational settings. The vast majority of children with a severe or profound intellectual disability attend educational support schools, centres or units. There has been a growing emphasis on the need for such children to be included in mainstream education and placed in regular classrooms (O’Donoghue & Chalmers, 2000: 889). While the Department of Education in WA (DoE) is currently reviewing the educational services available for children with disabilities and intending to support an inclusive educational system, little attention has been paid to those families who have engaged in another legitimate alternative, namely home schooling.

This proposed study of parents who home school children with severe or profound intellectual disabilities will be restricted to the Perth metropolitan area, primarily to make it more manageable. It is also necessary to study home schooling in urban areas separately from that undertaken in rural and remote localities due to the different opportunities available, such as accessibility to resources, networks and support groups. In other words, home schooling in rural areas would require a separate study with distinct issues. Restricting the proposed study to children with a severe or profound intellectual disability also holds out the prospect of being able to study a total population since there are approximately twenty such children in the Perth metropolitan area. Such a number is considered ideal for grounded theory studies of the type proposed here (Strauss & Corbin, 1990: 181).

(iii) Background/Context of the Project

Despite the dominance of public or private schooling in Australia today, home schooling has a long history in Australia and in other developed countries. The latter includes the United States of America (USA), where it is the fastest growing educational phenomenon, and the United Kingdom (UK), where it is also becoming increasingly popular (Chapman & O’Donoghue, 2000: 19-23). Most families engaged in home schooling in the UK during the 17th  century and in the USA prior to the 19th century as society placed the onus on parents to ensure the education of their children (Knowles, 1988). As public and private school systems grew during the 20th century, the significance of home schooling and the role of parents in education diminished (Mayberry, 1989: 171). The current mass home schooling movement internationally, originated around the late 1960s, a time when educational critics such as John Holt (1969) began expressing dissatisfaction with public education. 

Home schooling continues to grow in a number of countries (Meighan, 1995). In the USA it is estimated that the number of home schooled children jumped from 

15 000 in the early 1980s to between 750 000 and 1 000 000 in 1994 (Alex, 1994: 5). In the UK, the total number of home schoolers is also increasing; a rough estimate in 1995 put the number at about 20 000 in 1990 (Haigh, 1995). In Australia, while home schooling is still very much an ‘unknown’ educational option, it has “traditionally been a legitimate, viable, successful and essential” alternative for many families (Beirne, 1994: 1). It was the initial form of education as factors including distance, isolation, economic difficulties and protection from external influences made it a more desirable alternative for many families (Hunter, 1990). Following the Federation of Australian States in 1901, and the consequential emphasis placed on a state-controlled system of schooling, the role of parents in education and the utilisation of home schooling gradually declined. However, public and private education has been challenged over the last 25 years as parents have turned to home schooling and other alternatives.

Currently, in Australia enrolments have increased rapidly from a micro base, driven by dissatisfaction and a loss of faith in the school system (Chapman & O’Donoghue, 2000: 23). In 1990, over 500 were involved in home schooling in the nation, with a 25% annual increase in enrolments maintained over the previous three years (Hunter, 1990). Since then, there has been a substantial increase in this national figure which was estimated at 6000 in 2000 (Chapman & O’Donoghue, 2000).

WA is a good site for commencing research on home schooling, particularly in the case of children with disabilities. Throughout the state, about 1 000 children are being educated at home by their parents, which is slightly more than the national figure of just over a decade ago (Butler, 1997).  Accordingly, there is a sufficient population base to facilitate the participation of the critical mass of participants required for grounded theory studies of the type proposed here (Strauss & Corbin, 1990: 181), as already stated on p. 1. A wide variety of areas for research on the home schooling of children with disabilities suggest themselves. The historical, policy, ethical and international dimensions are wide open for investigation. Also, as with home schooling in general, much work needs to be done on its effects on the social and intellectual development of the child. Given the central role of the parents in the process, however, a strong case exists to make them a prime focus for research in any list of priorities. In particular, much more needs to be known about how parents who home school their children with disabilities manage the processes involved. This is the focus of the research being proposed here.

(iv) Literature Review

This literature review identifies the scope, intent and type of research that has been previously carried out.

Impact of Home Schooling on Children

The main body of research on home schooling is concerned with the effect of the practice on children. The issues of achievement and socialisation have been well researched. Frost (1988) concluded that home schooled children do not appear to be academically disadvantaged. Nicholls (1997) has revealed that social opportunities outside the home of children engaged in home schooling often outweigh those of children attending public or private schools. There has also been a small number of studies of performance in particular areas of the curriculum (Marchant, 1993).

Klicka (1997) has demonstrated that home schoolers are prepared for the ‘real world’ of the workplace or the home, they relate regularly with adults and follow their example, they engage in many social activities, they learn based on ‘hands on’ experience. Other studies found that home schooled children were psychologically (Brosman, 1992) and socially (Webb, 1989) well adjusted and showed particular positive social characteristics in teenage and adult life (Krivanek, 1988). However, there are no reports which relate specifically to children with disabilities.

Reasons for Home Schooling

Research on home schooling in general has also focused on the reasons why parents choose this option. Hunter (1994) identifies three factors: parental rights as a priority over government regulation; the desire to maintain a family unit for as long as possible; and the fear of mental, physical or spiritual harm being inflicted on a child (p. 31). Van Galen and Pitman (1986) and Mayberry (1988) identify four general categories of home school parents, based on their reasons for opting for this alternative education: religious; academic; socio-relational; and ‘New Age’. Chapman and O’Donoghue (2000) develop these out into nine reasons. Again, none of these reasons relate specifically to children with disabilities.

Those who undertake home schooling include the highly gifted, the delinquent, the Fundamental Christian and those with intellectual and physical disabilities. Gustavsen (1981), Gladin (1987) and Bliss (1989) have investigated the characteristics of home school families. The findings suggest that home schoolers are a diverse group in terms of demographic characteristics and, in the case of the US, the UK and Australia, vary only a little from national norms on a range of variables. 

The Process of Home Schooling

Home schooling has incorporated teaching strategies that have been considered educationally effective for some time and examples provided by Broadhurst (1999) include one-on-one tuition, peer tutoring, supportive child-adult relationships, child-centred and initiated learning (p. 1). Meighan (1995) has suggested that over 30 learning styles have been catalogued through observations of home schooling families. There appears to be no shortage of material on what should be done by home schoolers (Williamson, 1995), however, there is very little available research on what home schooling parents actually do. On this, Cizek (1993) has stated that “studies might examine the teaching strategies used by the home educators, the quality of home instruction, the role that each of the parents actually plays in home education” (p. 10). This point merits particular attention in the case of the home schooling of children with disabilities.

Home Schooling Children with Disabilities

There is a large corpus of literature relating to the education of children with disabilities (Coutinho & Repp, 1999; Christenesen & Rizvi, 1996). The term ‘disability’ is often disputed and groups struggle over its definition because much hinges on it politically, socially and economically (Barton & Armstrong, 1999: 39). In Australia “students with disabilities are defined according to the category of their disability and in some cases the level of its severity” (McRae, 1997: 2). This proposed study will examine students with a severe intellectual disability, which by definition refers to a child with an IQ in the range 20-40, and those with a profound intellectual disability, defined as having an IQ below 25 (American Psychological Association, 1994).

Recent writings on inclusion (Armstrong, Armstrong & Barton, 2000; Coutinho & Repp, 1999) has grown out of the mainstreaming movement. Stainback & Stainback (1991) strongly encourage the removal of special schools, as have others (Gartner & Lipsky, 1987; Strully, 1986) and the integration of all students into the mainstream of regular education. Very few studies, however, seem to suggest home schooling as a viable alternative if this form of integrated education is not suited to the individual needs of a child with disabilities, warranting further research into such educational possibilities.

There is an abundance of information and material recommending strategies for teaching children with disabilities within the inclusive classroom (Mercer, 1992; Stainback, Stainback & Forest, 1989). However, as in the case of home schooling, while there is plenty of literature on what teachers in inclusive classrooms should do, there is very little regarding what is actually done. Chalmers (1998) examines how teachers manage their work in inclusive classrooms. Similar research relating to how parents manage the education of their children with disabilities at home, should be undertaken. Studies of this nature will then inform others, particularly parents, bureaucrats and policy makers, about how parents manage the home schooling of their children with disabilities.

An exploratory study by the present researcher (Reilly, 2001) specifically addressed the issue of how WA parents manage the home schooling of their children with disabilities. While a case study approach was adopted, utilising qualitative research methods, to examine how six WA parents manage the process of educating their children with disabilities from home, the detailed and rigorous grounded theory procedures of open, axial and selective coding were NOT utilized.  Accordingly, the study did not approximate in any way the work required to develop concepts (with their properties and dimensions), categories, the relationships between the concepts and categories, and possible typologies; outcomes  characteristic of theory developed using the grounded theory approach (within an interpretivist paradigm) which is the basis of the proposed study.

(v) Specific Aims

The overall aim of the study is to use grounded theory qualitative research methods to develop theory about how Perth parents manage the home schooling of their children with severe or profound disabilities. The term ‘manage’, which is central to the major research question, is consistent with the social theory of ‘symbolic interaction’ and is defined as the social processes that evolve in response to a phenomenon (Woods, 1992: 338). In this study, it covers the pattern of action-interaction strategies of parents to the phenomenon of home schooling their children with disabilities. Initially, it involves studying how the home schooling parents manage the following: educational aims, curriculum, teaching, ‘school’ organisation, their own preparation as teachers; relationships with the State educational bureaucracy, particularly DoE; and the rest of their lives, that is, those activities in which they are engaged when they are not engaged directly in home schooling.

The data base for addressing the major research question will be developed as a series of case studies on individual home schooling families. These case studies will be based on the following specific aims:

1. to examine the parents’ intentions in engaging in home schooling and the reasons they give for having these aims;

2.  to examine the home schooling strategies the parents’ possess and the reasons they give for utilising these strategies; 

3. to examine the significance the parents attach to their intentions and strategies and the reasons they give for this;

4. to examine how the parents ‘act’ as home schoolers in light of these aims and strategies; 

5. to identify patterns in the parents’ actions and interactions over time.
While the empirical research will focus on home schooling within the WA context, it will also complement the research of those who are examining other contexts and make a contribution to studies aimed at illuminating similarities and differences on the wider international stage. 

(vi) Substantial and Original Contribution to Knowledge

The research will make several original and substantial contributions to knowledge through the expected theoretical and practical outcomes of the study:

1. It will provide a ‘substantial’ theory in an area where no such theory currently exists.  As with all ‘substantial’ theories developed within a micro-sociology framework, it will not be possible to claim generalizability in the sense understood by quantitative researchers.  However, it will be generalizable in the sense that people will be able to relate to it and gain an understanding of their own and others’ situations from the concepts, properties, dimensions, categories and typologies developed;

2. The theory will act as a stimulus to others to explore other studies of this nature with different types of students and in different settings.  In this way, the study will lay the foundation for the later development of ‘formal’ theory.  ‘Formal’ theory is developed from an analysis of a series of major studies of the type being proposed here, each study being at PhD level in terms of its scope and the level of rigour in analysis;

3. The formal theory which I will generate can also be used to generate further research questions for future researchers, which can be investigated using both quantitative and qualitative research approaches.

4. The theory will have relevance for those responsible for the development of policy regarding home schooling, for those concerned with the provision of training for home-school tutors, and for home schooler tutors themselves in terms of clarifying their current practices for them.

B. RESEARCH PLAN AND METHODOLOGY

The major research question is as follows: How do WA participant parents manage the home schooling of children with severe or profound intellectual disabilities? As this is a ‘theory laden’ research question, centering on the concept of ‘manage’, it is first of all necessary to consider the theoretical framework within which it is formulated.

(i) Theoretical Framework

The term ‘manage’ is consistent with symbolic interaction, a social theory which is appropriate for underpinning projects aimed at generating rich data of the type sought here (Woods, 1992: 338). It refers to how people see, define, interpret and consequently respond to a situation. This theory is related to the school of philosophy known as phenomenology which focuses on the meaning of events to people in their natural or everyday settings (Chenitz & Swanson, 1986: 4). Symbolic interaction is both a theory and an approach to the study of human behaviour. It examines the symbolic and the interactive together, as they are experienced and organised in the worlds of everyday lives. Blumer (1969) described it as follows:

It is a down-to-earth approach to the study of human group life and human conduct. Its empirical world is the natural world of such group life and conduct. It lodges its problems in this natural world, conducts its studies in it, and derives its interpretations from such naturalistic studies … Its methodological stance, accordingly, is that of direct examination of the empirical world. (p. 2)

He goes on to propose three central principles of symbolic interaction: human beings act towards things on the basis of the meanings that the things have for them; this attribution of meaning to objects through symbols is a continuous process. The symbols are gestures, signs, language and anything else that may convey meanings; the meanings are handled in, and modified through, an interpretative process used by the person in dealing with the things he or she encounters.

Within the meta-theory of symbolic interaction Blumer’s (1969) three principles outlined above are an attempt to unravel strands in the symbolic interactionist central notion of the interdependency between the individual and society; one cannot be understood without an understanding of the other. This is a view of the individual as somebody who is manager of his or her own environment. The task of the researcher using this approach is to uncover the “patterns of action and interaction” between and among the “actors” (Strauss & Corbin, 1994) in relation to the particular phenomenon which is the focus of the study. As the next sub-section demonstrates, these principles have been used to generate guiding questions for the project outlined in this research proposal.

(ii) Guiding Questions

This study can be referred to as “unfolding, emerging or open-ended” as the guiding questions will initially be general in scope, the data will be unstructured and the design will develop a more distinctive structure once a particular focus within the research begins to emerge (Punch, 1998: 23-25). In an unfolding study such as this, where very little is initially known about how parents manage the home schooling of their children with severe or profound disabilities, the use of in depth, open-ended questions to explore, probe and push new questions to be asked allows the researcher to get sufficiently familiar with the phenomenon at hand. As it is impossible from the outset to know what the sum total of sub-research questions could be, a set of guiding questions is proposed which place the focus on revealing how:

1. the participants perspectives on the phenomenon;

2. how they act;

3. how they change through interaction. 

The term ‘manage’, as already stated is defined as the social processes that evolve in response to a phenomenon

The guiding questions are based on the five specific aims of the project already outlined, and are as follows:

1. Why did the parents decide on home schooling their children with disabilities as an alternative to conventional schooling?

2. What actions were initially taken and who was/were the main instigator/s of the actions?

3. Having decided to home school, what impediments, if any, did the parents experience? How did they overcome them?

4. How does home schooling take place? How is the day organised? Where do all of the ideas come from regarding curriculum, pedagogy and organisation?

5. What changes have taken place in the parents’ ideas regarding the value of home schooling? How are these changes accounted for by the parents?

6.  What changes have taken place in the parents’ ideas regarding how the day should be organised and how the content and teaching methods should be planned, since initially starting home schooling? How are these changes accounted for by the parents?

7. What has been the impact of all this on the ‘general’ life of the parents?

An aide memoire (Burgess, 1984) has, in turn, been developed from these guiding questions and will be used with each home schooling family to develop a case study of each of them. However, it is recognised that the guiding questions and the aide memoire may be refocused as the study unfolds and unexpected issues are raised by the participants.

(iii) The Selection of the Participants

The participants will be families within the Perth metropolitan area who have been identified as currently engaged in home schooling their children with severe or profound intellectual disabilities. Their selection will be guided by a desire to “provide the greatest opportunity to gather the most relevant data about the phenomenon under investigation” (Strauss & Corbin, 1990: 181). In other words, the intent is to cast as widely as possible for a variety of perspectives and situations in an attempt to obtain the full population rather than to select a random sample or choose a sample that would be representative of the total population of subjects. Focusing a research project on this group has the potential to lead to the development of theory that will be an original contribution to the knowledge base of the emerging field of home schooling. 

Dr Ron Chalmers, Acting Director for Medical and Specialist Services at the Disability Services Commission (DSC) in WA, has already indicated his willingness to assist with the accessing of participants. Four non-government agencies, namely the Cerebral Palsy Association of WA, Rocky Bay, the Autism Association of WA and Therapy Focus, will also be contacted to locate additional participants. Contact will also be made with the Home Based Learning Network (HBLN) to ensure that no other possible participants are overlooked.

(iv) Data Collection

Semi-Structured Interviews

Semi-structured interviews (Taylor & Bogdan, 1984: 76) will be used as the primary means of data collection. This method is concerned with creating an environment that encourage participants to discuss their lives and experiences in free-flowing, open-ended discussions and enables the researcher to gain access to the thoughts and ideas of participants’ individual situations. Two rounds of interviews with participant parents will be undertaken. Prior to the first round, the selected participants will be contacted by telephone for introductory purposes and to briefly discuss the study. Following this brief, initial conversation a consent letter will be sent detailing the purpose of the study, expectations of participants and issues of confidentiality. In the weeks following, a second telephone conversation will take place to verify that the consent forms have been signed and to arrange a meeting time at the home of each participant. The first round of interviews will commence at the start of the school year. By scheduling the initial interviews for this time, it is possible to examine the perspectives and expectations of the parents for the upcoming year (particularly if they have only recently embarked on home schooling and before they have had much, if any, direct experience with the phenomenon). The participants will be given an aide memoire or semi-structured interview guide a week prior to each interview to allow them to reflect on the questions. The first round of interviews will provide a ‘snapshot’ picture of each family, their perspectives, experiences and their home schooling situation. As themes arise they will be pursued with the participants in a ‘lengthy conversation piece’ (Simons, 1982: 37). Each interview will be tape-recorded providing that consent has been received from the participant. Where consent is not forthcoming, field notes will be made.

The second round of interviews will cover any vital areas previously overlooked. Also, asking each participant to check over their interview transcripts at this stage for misinterpretations ensures that an accurate representation of their whole case is presented. These interviews will also be used to gather supplementary data about the concepts which emerged from the analysis of the transcripts of earlier interviews and to identify the experiences each parent had been having with home schooling since the last round.

Following the second round of interviews the participants will receive a transcript of their meeting and will be contacted by telephone to discuss and verify the concepts that emerged. Both rounds of interviews will be structured to the extent that it is possible to gather certain information from each participant concerning each stage in the home schooling process. However, the exact wording or the order of the questions may vary slightly in each interview situation. This format enables the researcher to respond to the situation at hand and gain new ideas on the topic. 

Observations

In most cases it is anticipated that the children will be engaged in home schooling at the time of the second interview, allowing a general observation of how particular processes within this educational alternative are managed in natural settings. The decision to gather data through the observation of the parents in their home schooling environment was influenced by the second major symbolic interaction principle, namely that people act towards things on the basis of the meanings they have for them (Blumer, 1969). In other words, observations will facilitate clarification and elaboration on the meanings that parents hold about home schooling. This may be done by observing the behaviours of each parent and the situations in which they occur. Furthermore, observations facilitate an uncovering of the strategies that parents use to respond to the phenomenon of home schooling.

It is important in the case of studies like this formulated within the symbolic interaction research tradition that meanings and actions are consistent. Accordingly, standardised inventories and checklists as used within observational studies formulated within the positivist tradition are not appropriate. Rather the major purpose of observation is to view how parents’ meanings get translated into strategies which are practiced in home schooling. Where observed behaviours seem to indicate inconsistencies with stated ‘meanings’ it will be important to allow the parents the opportunity to explain why this is not the case. This will be achieved by engaging them in further ‘conversations’ to unearth nuances to meanings which have been misunderstood.

Document Study

Over the course of the study, specifically during the interval between the first and second interviews, participants will be asked to keep diary entries of a particular home schooling week of their choice. The decision to undertake such first-hand accounts will be left entirely to the individual participants, as it is realised that some people may not feel comfortable writing out their experiences in a diary. Participants will document the proceedings of each home schooling day in written form, which will later be collected. The diaries or schedules provide first hand accounts of situations to which the researcher can not have access, complementing the interview data (Taylor & Bogdan, 1998: 123-124).. The diaries and schedules will be scanned for data, which will be elaborated, discussed, explored and illustrated through the second interview (Burgess, 1984: 203). 

Official Records and Public Documents

An initial source of background information on how home schooling generally operates within WA will be obtained from home schooling staff at DoE to provide the researcher with a broad understanding of the phenomenon. Official and public documents, including organisational documents, newspaper articles, agency records and government reports (Taylor & Bogdan, 1998: 129), will also be obtained where possible from DoE, the DSC and participant parents. The purpose of this additional data gathering strategy is to reinforce insights on the process of home schooling gathered from the participants, and additionally to provide a deeper and clearer understanding of home schooling.

(v) Data Analysis

Since the development of grounded theory is consistent with the symbolic interactionist view of human behaviour and as it tends to make its greatest contribution in areas where little research has previously been undertaken (Chenitz & Swanson, 1986: 7), its utilisation is relevant to the study. The purpose of engaging in grounded theory analysis in this research is based on the need to generate substantive theory about the home schooling lives of children with severe or profound intellectual disabilities (Chenitz & Swanson, 1986: 3). The processes of deduction (general(specific) and induction (specific(general) will be central throughout the analysis. Although grounded theory is a highly inductive approach, it also has a deductive aspect to it because the researcher must move back and forth in their thinking (Punch, 1998: 166-167; Chenitz & Swanson, 1986: 93) to examine the generalisations and give them specific meaning throughout the analytic process.

Grounded theory analysis requires the collected data to be set up in a particular manner. For example, in an interview transcript ample space must be left to allow the researcher to label phenomena that are applicable to the research in the margins rather than on a separate piece of paper. Once the collected data has been displayed appropriately it will be closely scrutinised, thus involving the ‘theoretical sensitivity’ of the researcher, namely, “the ability to recognise what is important in data and to give it meaning” (Strauss & Corbin, 1990: 46). This will help develop categories and relate them in terms of their properties and dimensions, which in turn will lead to the emergence of themes, which can then be related further.

The analysis of data in this study will involve three major types of coding, namely open coding, axial coding and selective coding (Glaser, 1992; Strauss & Corbin, 1990). While each of these is a distinct analytic procedure, it is often the case that the researcher will alternate between the three modes of analysis, a practice which will be followed within the present study. The coding procedures will be applied flexibly and in accordance with the changing circumstances throughout the two year period of data gathering, analysis and theory formulation. The three types of coding and how they will be used in the study will now be considered in turn.

Open Coding

Open coding is the process of “breaking down, examining, comparing, conceptualising, and categorising data” (Strauss & Corbin, 1990: 61). It must occur at the beginning of analysis with no preconceived codes, allowing the initial discovery of abstract conceptual categories and their properties, which can later be used to build theory (1992: 38-39). The idea is to read the data carefully, breaking it down to examine and constantly compare similarities and differences in incidents by looking for patterns and using questioning. Two procedures are basic to the coding process: the making of comparisons and the asking of questions (Strauss & Corbin, 1990: 62). The data will be constantly compared for similarities and differences and subjected to questioning. By using these two approaches it will be possible to give the emerging concepts precision and specificity. Memos will be used to assist the analysis of the data. These are detailed notes of ideas about the data and the coded categories, and they represent the development of codes from which they are derived (Glaser, 1978: 83-92). Diagrams may also be developed as visual representations of the relationships between concepts (Miles & Huberman, 1984: 211-214). Throughout open coding and much of the analysis the data will be examined with other researchers to ensure that no significant possibilities are overlooked, no individual is able to force things into the data and to speed up analysis due to the time restraints imposed on the study.

Axial Coding

Once some categories and their properties have been identified, they will be organised, clarifying relationships between categories and developing theoretical links between them, as the data is put back together through axial coding (Chenitz & Swanson, 1986: 125). Ideas and concepts will be connected in a number of different ways, which include: the examination of causes and consequences; a series of ideas sharing the same meaning; intervening conditions that either facilitate or constrain action/interaction strategies; and seeing things as either different aspects of a category or as parts or stages of a process (Punch, 1998: 217). Throughout the process the researcher will alternate between open and axial coding, moving between inductive and deductive modes of thinking to verify relationships against the actual data collected to ensure that the developing concepts are grounded in the data. 

Selective Coding

The third stage in grounded theory analysis is selective coding and it uses the same techniques as open and axial coding, but at a higher level of abstraction (Punch, 1998: 217-218). It is the process of integrating categories, with particular reference to a central or “core category” (Strauss, 1987: 69). Once a central category has emerged, theoretical memos will be developed to elaborate the category in terms of its properties and its relationship to other categories in the data (Punch, 1998: 218). Selective coding will also reveal those categories that require the collection of further data. This is known as the principle of theoretical sampling (Taylor & Bogdan, 1998: 137). 

The objectivity of the researcher

Objectivity is not a term used by qualitative researchers (Lincoln and Guba, 1985: 314).  Rather, they use the terms ‘authenticity’ ‘trustworthiness’ and ‘credibility’. Various safeguards will be maintained to ensue that the research is authentic, trustworthy and credible. Throughout the study the participants will be involved in verifying the data and the emerging theory. In particular, the transcribed interviews will be “checked back” (Lincoln & Guba, 1984: 314-316) with the participants for modification until they become accepted as representatives of their positions. They will be triangulated (Vulliamy et al., 1990: 160-161), where possible, with the participants’ written records, with the views of Moderators who are responsible for overseeing each family’s home schooling activities on behalf of DoE, and the views of the Local Area Coordinators from the DSC who visit and support home schooled children with disabilities. 

Proposed timing

Due to the qualitative nature of this study whereby data gathering and analysis are tightly interwoven processes, with data analysis guiding future data collection, the initial planning is indefinite. Therefore, changes may be made to the provisional timetable if the analysis of data collected early in the gathering phase indicates a need to adopt a different sequence of data gathering processes.

March – September 2002       
*   Commence literature review

*   Submit research proposal and obtain ethics clearance

*   Contact and meet with Dr Ron Chalmers (DSC) to gain 

     access to home schooling families

*   Contact the four non-government agencies to gain access

     to any other potential participants

October – February 2003                         *   Write up methodology chapter

*   Continue literature review chapter

*   Meet with Dr Ron Chalmers to select participants

*   Initial telephone contact with participants to outline the

     study, the procedures involved and arrange first meeting

*   Send consent forms to participants’ homes

*   Contact DoE to arrange meeting to discuss home

     schooling and current policies

March – December 2003                          *   First round of interviews and discuss diary entries

*   Continue literature review

*   Transcribe first round of interviews and provide

     participants with a written copy of their interview

*   Analysis of transcribed interviews

*   Collect and analyse diary entries

January – December 2004     
*   Second round of interviews

*   Transcribe second round of interviews and analyse data

*   Collect and analyse diary entries

*   Discuss and confirm findings with participants

*   Prepare first full draft of thesis

January – February 2005       
*   Revise thesis to produce final draft

March 2005                            
*   Submit final thesis

C. FACILITIES

(i) Supervision

Dr Anne Chapman, Senior Lecturer in the Graduate School of Education at The University of Western Australia, will provide considerable experience and guidance in qualitative research matters, specifically in relation to the planning and writing of a dissertation and the contribution of prior knowledge in the area of home schooling.

Professor Tom O’Donoghue, EdD Coordinator and Deputy Dean in the Graduate School of Education at The University of Western Australia, and co-supervisor of the proposed research will bring significant experience and knowledge, especially pertaining to qualitative research and the topic at hand. His interest in home schooling and parental involvement in education will assist with the study and access to participants.

(ii) Special Equipment

It is envisaged that the only equipment required would be cassettes and an audio-recorder to tape the proceedings of each interview and a transcriber to accelerate the process of converting the interviews into a written form.

(iii) Special Literature

The majority of the books, journal articles, and other literature used to assist this study will be obtained from the library at The University of Western Australia. Interlibrary loans may be necessary to obtain articles, dissertations and books unavailable in WA. Additional literature and information will be gathered from other libraries, the Internet, possibly from some of the participant parents, the DSC, the DoE and from readings already accumulated or written by the supervisors.

D. LEADING SCHOLARS

Professor Roland Meighan


Dr Juliet Corbin

School of Education



School of Nursing

University of Nottingham


San Jose State University, 

Nottingham, UK



USA

Dr John Peacock



Dr Brian Ray

Home Education Resources and 
National Home Education Research

Legal Information Network 


Institute 

Tasmania, Australia



Oregon, USA

E. ESTIMATED COSTS

The only expected costs relate to travel expenses to and from the interviews, which are difficult to estimate at this stage as the location of all the participants is not yet certain. Cassettes and an audio recorder will be obtained at no expense, a photocopying allowance has already been granted and therefore expenses are anticipated be about $500 for travel, which the candidate will be able to cover.

F. CONFIDENTIALITY AND INTELLECTUAL PROPERTY

Throughout the study conscious efforts to maintain confidentiality will be made and the data analysis will be shared with all participants to ensure that misinterpretations have not occurred. All information provided by the participants will be used solely for the proposed research and will be securely stored in the GSE to ensure privacy for the families.
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